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High Level

TK: Integrating ——
TP: Contributing Teacher of Knowledge

Medium Level
TK: Understanding
TP: Development

.
Teacher of People

Low Level
TK: Knowledge
TP: Sustaining

Figure 2. A revised graphical representation of teacher of knowledge
and teacher of people for modern days
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Expert teacher’s knowledge
0 Lee Shulman (1987)4 ) e st fo vk

1. The academic subjects they teach

2. General teaching strategies that apply in all subjects (such as
the principles of classroom management, effective teaching,
and evaluation)

3. The curriculum materials and programs appropriate for their
subject and grade level.

4. Subject-specific knowledge for teaching: special ways of
teaching certain students and particular concepts, such as the
best ways to explain negative numbers to lower-ability
students.

5. The characteristics and cultural background of learners.

6. The settings in which students learn—pairs, small groups,
teams, classes, schools, and the community.

7. The goals and purposes of teaching.




o A mﬂ’;ﬁé > & jhre

O 8 &
. 4 R



ARV SR

wREER| || A |pradam| [(ZRTH| [k ER| |RBRA| (REHR
- & | ARk R | |BTARR || R 5 AR
£ AR ZAZHE| |BATH
W 1% 4
NS K| Wetadl| W b (el |[RET| (B4 K| (RERE AR
CEREFH| |RiEE _»4&3’%8#2&,_»%&}?;—@_»yx:ﬁ?’é;;@&*?i%&%_»iﬁﬂﬂﬁ_’_tﬁéiﬁ%
ZRER FiEERBH| | T 24 RE| |EwRE| BT (B K3
¥ rie ¥ ? L3RR EEe| |2HFE [T | |
#3234 b KT 55 By 18- gAML
T e 847 B
S 2B s
%o R N
AHAE
EFES B B94T B
~ | &K
b i 2
2 : 7% & Woolfolk, A. E. (1995). Educational psychology (6th ed.). p.6. Ne-

edham Heights, MA: Allyn & Bacon.
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chology : A learning-centered approach to classroom practice. p.16.
Needham Heights, MA: Allyn & Bacon.

B 12 HENEBRREIHEMBRAR




o ] gt

TRAEHBER Y S BE



——
}T RS (%A4F) 2

HRE
| rmE
HERH “ ,ww RHERE - asaE
* 3 B 5 35 BR } Bl REBAZETERRE |
BEEEE | | e % B
Y AR
L RE L EE | —
o FRER
N[ — | 2asE
| mEms - ‘
| B D AIBE

| BRARE




¥ Lenky
Ky wRBERY 32



——————————————————
¥ AT wBEF Y 2 E

o Descriptive studies (# it# 3 2 )
WO E R deiE S s ol R S F A

o Correlation studies (4p M= 7% %)
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Types of Research in education-2

0 Qualitative studies (it # 3 i% )
s FEABRBREFIEALE

0 Action research studies ( F&/# 3 %)
= :?/IEH’- ARFRFEFHRE ;i@iﬁﬁi

0 Meta analysis (%27 )
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Descriptive studies
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Correlational studies
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Experimental studies
(EERtreR)
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